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Purpose of this manual

The purpose of this manual is to provide teachers with practical instructions and advice for using music as a means of achieving therapeutic goals. It is specifically written for the teachers of the education program sponsored by Children In Crossfire and is meant to serve as a support and refers to the concepts and techniques we have been working on for the past four months. 
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What is Music Therapy?

Music therapy is the conscious use of music to attain specific therapeutic goals. Listening to certain music, learning to play an instrument or listening to music  may be the most direct way for someone to meet goals commonly addressed by music therapists. Music therapy differs from entertainment or music education however, in that whatever interventions occur ( playing music for a client or teaching them to play guitar etc.) will occur as part of a treatment plan based on the emotional, spiritual or physical needs of a client. When I am asked of music therapy, ‘so… how does it it work?’ I usually say something like, ‘I try to tap into whatever musicality someone has, and direct that in some way towards a greater sense of wholeness.’ As evidenced by the tendency of people of all ages all over the world to tap their feet or move their body to a beat, music may be used as a tool to motivate action in those with physical disabilities or bring peace and contentment to those whom are depressed, confused or agitated. It can serve as a form of communication with autististic children, adults with dementia, or anyone whom has difficulty expressing or relating to others verbally. The  range of possible goals to be addressed in this field is almost infinite. Music therapy is a marriage of art and science. The main elements of music – rhythm ( the division of time), pitch (the frequency a sound vibrates at), and harrmony (the relationship of two or more pitches sounding together) may be analyzed and documented in concrete terms. A song, which is a combination of these elements, may be presented as a mathematical equation. Because of this, music, despite being the indispensible accessory to any party, is actually a great support tool for kids struggling with math! Music has a mysterious way of bypassing the limbic system of the brain which is responsible for the processing language. One result of this is that someone whom through a stroke has lost the ability to say more than a couple of monosyllabic words like ‘no’ may be able to clearly sing a phrase such as ‘Goodbye Picadilly, farewell Leicester square’ (true life example). 

While there is an absolute answer to a math equation however, most importantly music is about the heart and to all attempts at creating music, if it feels good, the answer is absolutely correct.   Enough about the near magical power of music other than to say that in a situation such as the education program at CIC it can be a wonderfully viable means of alleviating physical and mental stress and brightening a childs day.





My approach and style

As music therapy is a combination of science and aethetics (personal appreciation and  emotional response to things involving art or beauty) there are many variables at play. Because of this,  there are also many possible  approaches to, and styles of practicing music therapy. I consider trust to be the most important ingredient in any therapeutic relationship since the therapist is usually being entrusted with the clients areas of greatest vulnerability. In a large group of children, I believe their trust will come from feeling that they are always being treated with kindness and respect, and that rules are only put in place for good reason such as safety, care for the equipment, or as a means of facilitating equality.  Trust that they will be honoured  but not judged in their efforts at expression will allow them to take creative risks, rise to challenges and be spontaneous.  

After trust,  the other component I see as necessary in therapy is engagement. For any therapy or valuable learning to occur I think you must have the child’s focused attention. This usally involves an activity that is challenging yet manageable, but it also may be gained through humour, new experiences or just a chance for the child to be heard. One way I may be unique in my style is the emphasis I place on silence.  In attempting any musical activity I believe silence should be appreciated. The spaces between any notes or beats being played or sung provide for tension and release. I believe it is this dance of tension and release that brings much of the therapeutic value to music or to any form of art. As a general practice whether in singing familiar songs or improvising with instruments, I try to build the activity from the bottom up, with the foundation being silence. There is a popular misconception about Music therapy - that it is all about freedom of expression. I know for a fact that in using music when working with children, unless they are musically trained and able to exercise great self restraint, freedom without structure quickly leads to boredom. An ultimate therapeutic end goal as I see it is to have the children improvising freely using voices and other instruments, mainly drums and percussion. That is not to diminish the value of simpler activities along the way. For some children the greatest therapeutic value may come from singing simple Swahili folk songs in a group.





RHYTHM 

Rhythm is probably the most important element of music. Played randomly without a sense of time, music will usually be quite iirritating to anyone listening or trying to participate The  power of most music to draw people in as either a listener or participant comes from the beat – the manipulation of a consistent division of time. In a group  the beat provides the basic common demominator for a language and promotes a feeling of unity. For the purpose of making satisfying music in a group, all participants must know where the beat is. For this reason it is recommended that participants always count out loud together at least to begin. I also suggest warming up without any instruments as the novelty of the drums, sound qualities etc. may be a distraction from focusing on the concept of the beat itself. 

I have described some engaging games to support strengthening the sense of rhythm  using voice and clapping hands and there are endless variations to be invented. As well as allowing for more focus on the beat, playing without instruments builds anticipation so that when the drums or other instruments are brought out, it seems more special and exciting. Here are some activities to instill a sense of the beat. These may be adaped to use drums or other  instruments.

 WAPI MA PIGO?   - Where’s the beat?            Large group / all ages

Purpose: to naturally instill the idea of the beat and bars
  
 

Objective: to have each child demonstrate the ability to count out loud  to four repeatedly at consistently timed intervals. This is the foundation for singing or playing any music.

Materials: no instruments are necessary 

Step by step:

-  have the children on their own create a circle as perfect and small as can 
  
 
comfortably fit all parcipants (older students helping the younger ones)

-begin by counting out loud and ask everyone to join in.

-start slowly and speed up when everyone is together..

-when consistency is generally achieved have everyone clap together on various beats , or 
combinations of beats while counting out loud. When counting in 4:

- have children clap on 2 and 4. 

- have them clap only on 3

-  tell children to count and clap in 3, accenting the first beat

Variations- repeat these clapping patterns and have teacher or students come up with different ones. This time counting out loud to begin but then silently so that all that is heard is the clapping. 

Facilitation: This is a good starting place for any activity involving rhythm.  The variations are generally for older or more advanced students, however younger children may still be engaged and absorb new skills naturally while maintaining a simpler or of counting or playing on the beat.When the group consists only of very young children, clapping games involving simple phrases using their names, a greeting etc. work well.

Example: 
1
     2
         3
   4
  1
     2
        3
         4




jam -       bo   He- le -          na     clap clap clap clap clap

BIG JAM                       Large group
      all ages


Purpose: 1) When there is not enough staff, space, or time to split into smaller groups


   2)  A group activity involving everybody in which there is room for different 


         levels of experience or ability

Objectives: a) every child be given a chance to play an instrument 


       b) every child be given the option of being passive

Step by step:

-warm up as explained above

-have children choose instruments, sometimes have the smallest kids choose first

-insist on silence to begin

-repeat steps of the warm up this time using drums instead of clapping

-tell children to play what they want but to listen and always think of the beat. 

- encourage use of vocalisations within and complimenting the rhythms. ( A great example of this was when Doris went around the circle first saying each child’s name and then the next time around saying the area or town that each of them came from).  By giving each child 8 beats rather than 4, it gives them a moment to enjoy the attention of the group even if they are a passive participant.

Facilitation: In a large group of different aged children, those less experienced will be able with minimal prompting and assistance, to remain quite engaged in simply keeping the beat while more complexity may added by anyone willing to try. This is an open ended activity that will evolve and ideally take a direction of it’s own. The main role of the teacher is to remind the children to be aware of  where the beat is when necessary. This can be achieved by walking around the inside of the circle  and in a friendly manner emphasizing the beat through counting loudly while clapping or playing a manyanga or another portable instrument. Teachers should also support  on the creative end; modelling spontaneity and risk taking – when they lose the beat in some flashy attempt at creativity, they should laugh at themselves, this will help kids of all sizes to be less inhibited and more spontaneous. 

There are benefits to large groups jams beside the inclusive social element. With both rhythm and singing a phenomenon called ‘entrainment’ occurs where by the momentum in terms of pitch and rhythmic accuracy gained through the stronger or more musical participants is naturally absorbed by those whom might struggle on their own. You could say that they are pulled into the groove. Strength in numbers. Also a big group allows shy participants to feel less inhibited.

in a large group however, the ‘groove’ can also rapidly disintegrate to a point that it becomes boring and frustrating if even one or two participants playing loud instruments are unaware or unable to stay on the beat. If this is a problem, there are several remedies. 1)  suggest a change of instruments 2) ask the person whom is leading things astray if they would like to start something new; this attention may make them more conscious of their part in the group and make them more attenttive, if this does not help you can take their lead but ‘solidify’ what they are trying to do (maintain a loud consistent beat) or try guiding them into something else that they and the group can manage. Simple is good.

variations

1) call and answer

 - divide the circle in two, have one side play a pattern for 4 or 8 beats then be quiet while   the other side plays the same pattern, each side alternating bars between playing and being silent. 

2) complimentary rhythms

- each side plays different patterns that compliment each other.

SMALL GROUP WORKSHOP     group size:  5 to 8 children

Purpose: More focused attention on each child

 Objectives: the children will; 

a) play with a few students of a similar developmental stage

b) be given more focused attention from teacher  

c) be given the chance to play their instrument of choice 

Step by step:  

-   have everyone count together out loud in bars of 4 beats. 

-  clap on given beats while counting. (When counting in four,  first clap on 2 and 4, 
follwed by clapping only on 3.  

- count in bars of  3, first clapping only on one, then accenting 1 followed by 2 and 3 at 
a quieter level

- try varying the beats clapped on, the tempo (speed), and the volume

- repeat these steps substituting clapping with drums and percussion

Facilitation: The steps followed for each age group/developmental stage will be the same. It is up to the teacher to determine how quickly the group will move through the steps towards at least a small amount of time devoted to free improvisation. The division of groups is not always very important. Sometimes older children enjoy taking a leader ship role and supporting the little ones. If groups are composed of mixed stages of development, make sure the older students are given some freedom to express – often the younger children are content just to hold down a simple beat. There is room for both complexity and simplicity to be accomodated in the same group.  It is important that nobody feels frustrated by the challenge (younger children) or bored by the simplicity (older children) One developmental difference between the older  and younger children to consider will be the attention span. A small group of inspired older players may develop a ‘jam’ and be content to play indefinitley while for younger children, a 15 or 20 minute session may be all that they can remain focused for. Because in the large group it is less likely that each child will get their first insrument of choice, in the small group it is good to try and achieve this if possible.  

LOUD-SOFT-QUIET-FAST       group size: small to large   ages: 3 to 6 

Purpose: to engage children through simple challenges involving tempo (speed) and dynamics (volume)

Objectives: children will;

a) will follow simple directions  ‘play fast’, ‘play slowly’

b)  follow two directions at once, one for tempo one for dynamics


ex. ‘play loudly and very,very slowly’

Step by step:

-  make a circle

- teacher tells children to play a slow beat and plays (no counting necessary)

- instruct children and model several dynamics and several tempos

- combine dynamics and tempo

- teacher tells children to follow and then plays one continuous piece 


gradually changing tempo and dynamics

facilitation: The concepts of loud/quiet and fast slow are usually manageable 

at an earlier developmental stage than the concept of playing a repeated pattern or even of counting repeatedly in time to 3 or 4. This use of dynamics may be adapted to use with older children as well. The difference is that they would be expected to play in time.

PICK UP, DROP OFF       size; 4 -8    ages: 8 - teens

Purpose: To notice one’s impact on the group sound 

Objectives: to have each participant

a)  listen to what others are playing without playing themselves

b) be aware of counting bars and beats within each bar

c) notice how their contribution effect the group the group effort

Step by step:

- Participants seat themselves  (on mat or chairs) in a circle

-  choose someone  whom usually ‘takes a backseat’ (keeps a low profile) to choose a     
tempo and play 1, 2,4,  or even 8 bars (dependant on group size) on their own

- next person joins in with complimentary, supportive pattern of same number of bars

- each participant joins in after chosen number of bars till everyone is playing

- when eveyone has joined in, the person who began drops off, followed after chosen 
number of bars, by the next in the circle until the last person to have joined is the 
only one playing

SERIOUS SILLINESS -     group size: medium (6 -12)  ages: 8 - teens
Purpose: promotes laughter, spontaneous creativity and naturally instills sense of beat

Objectives: children will:  

a)  use their imagination to think of unique sounds and syllables

b)  demonstrate an awareness of the beat in choosing where to place their sound

c)  experiment with their voice 

 Step by step: 

- ask for participants to suggest sounds - squeaks, squawks, roars, or words that are to be 
uttered by the group on or in between certain beats within a  repeated bar 


(8 beats works well). 

- begin with everyone counting together, dropping the counting and adding new sounds  
after each has been repeated several times. 

Facilitation: The success of this may greatly influenced by the teachers willingness to be expressive and demonstrate a willingness to be silly. This activity can be extremely engaging and challenging and provide great laughs regardless of the success. 

REPEAT THE BEAT 
group size: small to medium   ages: 8 - teens


Purpose: concentrated listening, memory 

Objectives: children will:

a) listen to a pattern played by teacher or othe students

b) process and remember what was played

c) keep track of the count and repreat pattern back


Step by step:  

- The teacher or facilitator counts in a beat  and then alternates: 


1st  bar of counting, 2nd bar playing a simple rhythm, 3rd bar counting, 4th bar  
particicipants repeat teachers rhythm.

- Be sure to start very slowly and simply, progressing in speed and complexity as soon as 
everyone has got it but never before. ask participants to close their eyes if they are 
comfortable. 

Facilitation: It can be frustrating and a bit stressful for those whom are the last to catch on. Stress significantly inhibits our natural ability to be expressive musically whether singing, dancing or playing a game like this. The facilitator should be patient and never rush. Try to take note of different levels of comprhension so that future groups can be formed based on similar levels of ability. 

Make your statement     size: 4 -8      ages: 8 -teens

Purpose: creative expression, confidence building, cooperation

Objectives: 

· a) each child will take a ‘solo’ for a given number of bars 


· b) others will support soloist and keep track of the time

Step by step: 

- have the children make the smallest circle possible 

- decide number of bars that solos will be (2, 4, or 8)

- go around the circle each child soloing for given number of bars

- those not soloing play a simple beat and count off the number of bars played

Faciilitation: The idea of the solo is to stand out with a creative expression. Although when soloing you want to be part of the group effort and so must know where the beat is you have freedom to ‘go crazy’.  Counting out loud may be dropped if everyone understands how the exercise goes, but should begin like this: (for 4 bar solo)

‘ONE two three four TWO two three four THREE two three four FOUR two three four’






PITCH 

As mentioned in the the introduction, pitch describes the frequency a sound vibrates at. 

In the ‘western’or major scale there are 7 notes in a specific intervallic sequence before you arrive back at the starting note one octave higher than you began. In conventional written music, the  notes used are the first seven letters of the alphabet – A thru G. In mathmatical terms an octave is very simple – with each octave you go up, you double the frequency a pitch vibrates at. If you were plucking strings, or hitting the bars on a marimba, they would shorten in length by exactly one half  each time you went up an octave. If this sounds complicated you can forget all about it.  There is an aural and visual  system called solfedge that allows us to work with the major scale in a simplified language. The seven note names Do, Re, Me, Fa, So, La,  and Ti. may be applied to any pitch, but will be determined by whatever note you choose to call doh. There are hand signs corresponding to each note that begin around the mid section of the body with the high doh being presented at head level. The easiest method of referencing the intervallic relationships described is with the use of a piano keyboard as the whole tones, semi tones and octaves are laid out visually in back and white, obvious sequences. Without a keyboard the best way of learning this concept may be through the use of well know songs. The marimba can also be used as a point of reference.





       MELODY 

The value of understanding the major scale and the intervallic relationshps  within it  is put into practice as soon as we try to sing a tune, especially if we are singing with other people. . The majority of the songs, symphonies etc are constructed with sequences of the seven notes of this scale.

As a starting point for practicing solfedge I suggest the very popular Tanzanian song “Maua Mazuri’ which everyone in the ORCI education program seems to know.

SOLFEGE PRACTICE      Group size: large or small     All ages

Purpose: To instill the intervallic relationships within the major scale, thus giviing us a common musical language to sing in

Objectives: 

- Have chidren sing notes of scale while forming the corresponding hand sign

- Have children work on the pitch accuracy and tone quality of each note

- sing simple songs using solfege note names and corresponding hand signs

Step by Step:

· teacher establishes starting note ‘doh’  and sings the firt phrase of Maua Mazuri as is indicated below, using the corresponding hand signs:

MAU - A       MA – ZUR - I – YA  -  PEN  -  DA  -  ZA 

doh     doh     mi       soh     la   fa        mi         re        doh

- based on what you have sung-, sing  do –mi –so – mi –doh- mi – so – mi  up and down 
These notes form a major chord that will help establish the tonality 


- now fill in the sequence with re and fa and sing all five notes up and down repeatedly

-  sing sequence but continue on past soh to include la, ti and doh (high doh)

- attempt these steps starting on several different notes as doh

Facilitation: I have made this sound quite complicated, however solfege is something that kids of every age, and adults seem to get deeply engaged in. Whether we are from Africa or Europe our ears are quite naturally tuned to this scale so that in a group, without a lot of thought, our collective effort will usually produce satisfying results. An interesting fact is that many very young children free from analysis about what is wrong or right in music, will sing right in tune. Even if ithe exercises seem abstract to them, they usually appear very interested in at least trying to imitate the hand signs and in trying to sing the pitches. I suggest proceeding very slowly with the focus being on everyone arriving at the same note. Singing established simple melodies with the corresponding hand signs and solfege pitch names will be hard at first but even in making and trying to correct your mistakes, both the teachers and students will be learning. With a committed effort to practicing this it will quickly become easier and will improve singing faster than any other technique I know of.
Alternate method of refencing the correct notes of the scale:

If you begin on the second bar on the left side of the marimba and call that doh,  each note after will correspond with the major scale through just short of two octaves (the marimba itself is two octaves but because we start on the second bar and call that doh, the last bar is a ‘ti’) Following the formula: of the major scale

wt = whole tone  ht = half tone

Doh       re      mi      fah      soh      la      ti      doh  

 
wt     wt       ht         wt       wt     wt     ht
- try to distinguish the difference between the whole and half tone





HARMONY 

Whenever you have two or more notes sounding together it is called a chord. If a melody is the shape of a song,  chords may be considered to be the colour. When you listen to a choir, there are usually several notes moving through a melody together. These are voices harmonizing and this is what makes choral music so rich. 

HEAVENLY HARMONIES   group size small or large  ages: 10 to teens

Purpose: Instill the concept of harmony
Objectives: each participant will sing one part A, B or C

beat

1
2
3
4
1
2
3
4

group A          doh     
mi

soh               mi

group B
mi 

soh

ti

soh

group C
soh

doh

mi

doh

IMPROVISATION USING VOICE, MARIMBA AND PERCUSSION

In group improvisational music there is a place for all participants to make a satisfying contribution despite their level of understanding. 

Purpose: Increase confidence and sense of self           group size:small  ages: 10 -teens

Objectives: 

- 
a) Each child will take a turn playing a repeated pattern on the marimba.


b)Those not playing marimba will support the pattern with drums/percussion
c) Everyone will be encouraged to try to contribute vocally

Steps:  -begin with brief counting and clapping warmup 



-Wapi ma pigo games, with one child playing marimba, others drums


-introduce the repeated pattern on marimba, choose volunteer to try


- have volunteer establish tempo and play pattern


- have others support with drums/percussion and vocals

Facilitation: by limiting the choice of notes on the marimba to the bars marked with black tape, we are using something known as a pentatonic (5 note) scale. This is the scale one hears in a lot of Asian music. The distinguishing quality of the pentatonic scale is the absence of fah and ti. In improvisation this eliminates the possibility of some very dissonant intervals. Put simply - in a pentatonic scale, especially when combining notes in chords, you cannot play a note or chord that sounds ‘wrong.’

Although children are curious and will want to play all the notes on the marimba, sticking to the ones marked with tape will reap instant rewards even when playing on one’s own. 

In defining the tonality for others to sing along with however, it will be especially  important and will serve as a shortcut to making instantly satisfying music for the group. The pattern should include 2 or 3 notes to begin with – no more than can be repeated consistently in time. It is the repetition that will allow the the supporters to experiment with their voices. Pitch and harmony. The singing should be free and experimental with one important rule: do not sing an established song. Aside from this being an exercise in creating spontaneous new music, it is doubtful that any of the songs anyone would sing were written using the pentatonic scale and so there would be a clash of tonality that would detract from the integrity of the piece (and satisfaction of the group). Every child should be offered a chance and encouraged to play the marimba.

Conscious Cacophony – 

purpose: to draw cosciousness to what makes something sound musical or not, gain credibility with the less cooperative participants, and to make everyone laugh.

Objectives: have participants sing a song in the worst sounding most unmusical way that they possibly can.

Step by step:

- Tell the children to sing a song they know badly

-  If you have a  guitar or violin handy, mess with the tuning pegs until the instrument 
sounds really, really awful.

- remind children to stay away from the beat and to sing as far out of tune as they can

-  later on in the session, ask them to perform the same song as sweetly as they can

 This activity is actually a shrewd and fun technique for getting the slackers and rebels to pay attention and think about music in a very conscious way. (It is much harder to consciously sing out of tune than it is to unconsciuosly sing in tune).

It is a really engaging activity that will challenge anyone’s natural  sense of order and musicality and produce some laughs.





LISTENING 

ACTIVE LISTENING – to recorded music

While listening to music is an integral part of life, it is usually in the background - heard over people talking while we are engaged in another activity. 

Purpose: to listen to music rather than just hearing it. Especially when they are spending so much of their time on a crowded ward it is important that children are given a chance to reflect and process their situation in a calm environment. Comforting music can be very beneficial in pursuing this goal. 

Obectives: 

a) Children wiil be given time to listen to music as free from distraction as 
possible

b) children will be given a chance to describe how they enjoyed music, what they liked or 
did not like or if it made them think of any images

Step by step:
-Have two separate spaces available – one directly in front of the music box

          and one 
close by.  

· Tell the chidren that there is to be no talking or touching others in the music zone. Tell them that if they don’t want to be absolutely silent they must go to other spot where they can still hear the music and talk quietly. 

· Suggest that the children close their eyes if they want to.

·  At the end of session ask children to share thoughts/feelings about music

Facilitation: For active listening, success will be completely dependant on having the rule of silence being observed and followed and this will probably not happen without being insisted upon by the facilitators/ teachers. Teachers should not talk unless it is to quietly whisper a reminder to those whom are talking or distracting other students and they should model concentrating only on the music. If the teacher wants to read the newspaper or mark students work they should do so in the area away from the music zone. 

Variations – while silence (other than the chosen music) is necessary for a meditative experience I also recommend  a no talking rule when listening to upbeat or loud music which might involve movement or dancing. Upbeat music and movement excites children and without a no touching or talking rule, rambunctious behaviour will escalate quickly and the focus on listening will be diluted.  

FOLLOW THE LEADER     group size: medium (8 -12)   ages: 4 to teen

Purpose: to solidify sense of beat with a physical action

Objectives: to have each child;

a) lead group with an action of their creation

b) pay attention to the leader

c) keep track of the beat and number of bars

Step by step: 


- have children make a circle with enough room in between to move


- put on a recording of something with a good beat


- go around the circle and have each child whom is willing, come up with an 


action 
corresponding to a given beat within the bar. 


-  each action may be repeated over four bars before moving on to the next.

ART TO MUSIC             any group size     ages: 4 to teen

When you are given a blank piece of paper and told to draw a picture it can be daunting. As with music without some guidelines, the possibilities are so infinite that they may distract children from creating anything. Here are some ideas but children should feel free 

to paint or draw whatever they choose. 

Purpose: creative expression, focused listening

Objectives: children will;

a) be given paper and access to art supplies

b) be given a sustained period of time (at least half an hour) with which to create a piece 
of art and listen to music

c) be given a chance to show and to talk about their work

Step by step:    

-place paints, crayons etc, in the middle of the circle


-
 

- ask children to zip their mouths closed

Ideas
- tell them to use one shape, image or animal 6 times withn their picture

 
or - try drawing a dream they remember 


or - sugest one shape to start with (a ball, a cross etc, to be place wherever they 
want on the page and then work around it

 - give children a 10 minute warning to finish their work

 - have children form a circle with their art in front of them – 

  -ask anyone who wants to,  tshow and talk about their work

Facilitation: This activity provides a quiet reflective space for the children. The focus of the art helps them to remain quiet and so helps them to listen to the music in a different and concentrated way. 



   MWANGA  WANGU MDOGO



    (This Little Light of Mine)

Mwan- ga   wan gu  mdo  go   ni   ta   u  fan   ya   ung’ ae

So
   so   so    la   do     do   do  mi mi mi   mi   re     do

Mwan-ga wan-gu  mdo – go     ni   ta u fan    ya    ung’ ae  

La
 la   la    ti    do      do     la   do do do           la     so

Mwan-ga wan-gu  mdo – go  ni  ta  u  fan     ya     ung’ ae

So
  so  so    la   do
 do  do mi mi mi      mi     re     do

Ung’ ae    u-ung’ ae   ung’ ae   

Re     mi   fa mi    re mi re   do

This lit-tle light of mine, I’m gonna    let  it   shine

So   so so so   la  doh mi  mi mi  mi re  doh

This   lit-tle light of mine, Im   gon-  na    let     it  shine

La    la la  la    ti  doh  doh doh doh doh la so

This lit-tle  light of  mine,   I’m gonna  let    it   shine

So   so so so    la  doh   mi  mi mi mi  re   do

Let   it  shine,  let  it    shine  let  it  shine

Doh  re mi       re  doh re      mi re doh




NATEMBEA

Na – tem – be – a,
   nu - ru - ni     mwa - ko  mun- gu 


So – so     ^mi – mi
   mi – mi –mi   re 
mi  do la  so

Na – tem -  be – a,     nu - ru - ni     mwa – ko  mun – gu

Mi – mi
 re – re      do – re –do    re
  -  mi  do    -  do




repeat

Na – tem – be – a,      na – tem – be – a

Do – do
la –  la
do
do – so -   so

Na – tem – be – a,     nu – ru – ni   mwa – ko  mun – gu

mi -   mi -   re -  re,    re -  re -  do   re 
-    mi  do
-  do

 


repeat

Na – tem -  be – a,
na – tem – be – a

Do – do 
 la – la,       do – do
so –so

Na –tem – be -  a,       nu – ru –ni  mwa  ko mun - gu

Mi – mi 
re – re
re – re – do  re       mi do  -  do


TWINKLE TWINKLE LITTLE STAR

Twink-le    twink-le  lit-tle star, how I won der what you are

doh  doh so      so la la so    fa  fa mi mi  re    re   doh

up a- bove the world so  high like a  dia mond in  the sky

so so fa    fa  mi    mi re    so  so fa fa     mi mi re

twin-kle twin-kle lit-tle star, how I  won-der what you are

Do   do   so    so   la  la  so    fa    fa mi   mi   re    re    do

 

MAUA  MAZURI

Mau  a  ma    zur  i   ya  pen  de  za   



Do 
do mi    so   la  fa   mi   re   do

X2

Uk- i-  ya  ta   za-  ma    ya   na  ku  shan   ga-a   za

So  fa   mi so  fa mi re    so   fa   mi  so      fa  mi re

Ha   ku  na    li   mo   ja    li   si – lo   pen  de  za  
Do   do  do   mi  so    la   fa   mi  mi  re     re  do

Zum  Zum  Zum  e   ma ma  ny– uk- i   di - a  we

So
 fa      mi     so  so  so           re  fa  mi re  do   X2

To  kam  ba li   ku  ta  fu  ta  u wa zu ri  la-a  sa li

Mi  fa      so mi re   mi fa  re mi fa so mi re mi fa re

Zum  zum  zum  e  ma ma  ny – uk –i    di    a   we

So     fa      mi    so so  so            re   fa  mi   re  do

